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Abstract. The article deals with the issue of teach-
ers’ professional development and professional 
preadaptation and retraining of parents who found 
themselves in difficult life circumstances due to 
their child’s serious medical condition and conse-
quently have to change jobs. The article presents 
MCU’s innovative experience in implementing 
professional development programmes for teachers 
and parents in the medical setting. Modular profes-
sional retraining programmes allow students to 
choose the units that fit their educational needs and 
help them follow their own educational tracks. The 
article describes the process of creating academic 
programmes for students’ individual professional 
development with the help of distance-learning 
management platforms Moodle and Microsoft 
Teams. This enables students to work and study at 
their own pace. We have arrived at the conclusion 
that at times it is worth using the flipped classroom 
model and strategy, when students study the 
course content independently and later take part in 
discussions and question sessions, exchange their 
experiences and work on different case studies. 
Since last year there have been changes in the con-
tent, technologies and methods of working with 
this particular group of students. For instance, 
there is now an opportunity to add and use re-
sources of non-formal education sphere. After par-
ents successfully complete the course of study, 
they qualify as tutors who can assist students get-
ting long-term treatment. This can help parents 
solve two problems. First, it will give them an op-
portunity to find a new job in the field they quali-
fied in. Then, they will be able to provide profes-
sional psychological assistance and academic sup-
port to their children in difficult life circumstances.  
Keywords: professional development; profession-
al retraining; individual professional development 
track; difficult life circumstances; hospital schools; 
frequently ill children; tutor support. 

Аннотация. В статье рассматривается проблема смены 
профессии в условиях сложных жизненных ситуаций (на 
примере программы профессиональной переподготовки 
родителей тяжело болеющих детей). Представлена инно-
вационная практика обучения взрослых, приводится опи-
сание программы обучения родителей детей, находящихся 
на длительном лечении в медицинских учреждениях. Мо-
дульные программы профессиональной переподготовки 
позволяют обучающимся выбирать те подразделения, 
которые соответствуют их образовательным потребно-
стям и помогают им следовать своим собственным обра-
зовательным траекториям. В статье описан процесс со-
здания академических программ индивидуального про-
фессионального развития обучающихся с помощью плат-
форм дистанционного управления обучением Moodle и 
Microsoft Teams. Это позволяет слушателям работать и 
учиться в своем собственном темпе. Мы пришли к выво-
ду, что иногда стоит использовать перевернутую модель и 
стратегию классной комнаты, когда обучающиеся само-
стоятельно изучают содержание курса, а затем принимают 
участие в дискуссиях и сессиях вопросов, обмениваются 
опытом и работают над различными кейсами. С прошлого 
года произошли изменения в содержании, технологиях и 
методах работы именно с этой группой слушателей. 
Например, сейчас появилась возможность пополнять и 
использовать ресурсы сферы неформального образования. 
После того как родители успешно завершают курс обуче-
ния, они квалифицируются в качестве репетиторов, кото-
рые могут помочь получить долгосрочное лечение, что 
позволяет решить две проблемы. Это дает им возмож-
ность найти новую работу в той области, в которой они 
квалифицированы. Тогда они смогут оказывать професси-
ональную психологическую помощь и академическую 
поддержку своим детям, оказавшимся в трудной жизнен-
ной ситуации. 
Ключевые слова: профессиональное развитие; профес-
сиональная переподготовка; индивидуальная траектория 
профессионального развития; трудные жизненные обсто-
ятельства; госпитальные школы; длительно болеющие 
дети; тьюторская поддержка. 
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Introduction  
The issue of professional development is a topical one to date, in the times of constant change. We 

are living in the world with a thriving job market, where there constantly appear new jobs, professions, 
and new technologies. The conditions of professional activity are becoming different, too, with the em-
ployers’ requirements increasing, and a person’s professional interests and preferences changing. Today, 
one has to constantly study and learn, so the concept of “lifelong learning” is no longer a mere slogan, but 
the reality we all live in. Psychological and pedagogical literature features various approaches to under-
standing the concept of professional development. For example, L.M. Mitina understands professional 
development as active qualitative transformation of a teacher’s inner world, an inner determination, lead-
ing to a fundamentally new way of professional self-realization and life [5]. 

In this research, we will look upon professional development as a process of active transformation 
of one’s inner world through the formation and development of professional teaching expertise, abilities 
and personal traits, motivation and communicativeness, activity and reflection – all the things that greatly 
affect one’s successful self-realization and personal fulfillment in their profession [2]. 

There are different reasons that may force a person to get a new job or qualification. In our research 
we will focus particularly on one of them, namely, difficult life circumstances, that is when a child is se-
riously ill and the family has to change their lifestyle and the parents have to leave their jobs and stay 
with their children for months and years on end.  

Unfortunately, the number of children struggling with diseases is increasing every year. They re-
quire high-tech medical care, which is available primarily in large cities. For those children who have 
stayed in medical institutions for a long time, the government started building the so-called “hospital 
schools” which are attached to healthcare institutions. Therefore, there is a need for teaching profession-
als who are ready to work in the circumstances. It is essential for teachers to be able to work not only with 
seriously ill children, but also be ready to provide psychological and pedagogical assistance to parents, 
and to teach them different methods of providing such kind of assistance to their children, since it is the 
parent who creates the atmosphere facilitating recovery, living a normal life and learning.  

Experiment 
Currently, there is a series of studies on organizing the teaching process for children who are re-

ceiving long-term treatment in medical institutions [3], as well as on training teachers for hospital schools 
[6–8]. 

Professional associations, in particular HOPE (Hospital Organisation of Pedagogues in Europe), 
make a great contribution to the process of training hospital teachers and parents whose children are seri-
ously ill. Over 25 countries are currently members of HOPE, with Russia being represented by the teach-
ers from the “We Teach & Know” project.  

“We Teach & Know” is aimed at creating a local learning environment of an average comprehen-
sive school in hospitals where seriously ill children are undergoing a long-term medical treatment. More-
over, the company also tries to develop and implement purposeful approaches to building such learning 
and teaching environments in children’s hospitals.  

The professional retraining programme described below was jointly developed and tested with the 
specialists from “We Teach & Know” project. The testing took place in Dmitry Rogachev National Med-
ical Research Centre and Russian Children's Clinical Hospital.  

The practice of working with sick children has shown that parents are increasingly getting involved 
in the development of an individual educational pathway in accordance with doctors’ recommendations, 
depending on the amount of daily workload, the length of stay in hospital, the child’s knowledge, needs 
and interests, general health and well-being. At the same time, parents acquire their first teaching experi-
ence and take professional trade tests, and then start considering changing their jobs and taking up profes-
sional retraining programmes. 

Accompanying sick children who are undergoing long-term treatment in hospitals has shown the 
importance of creating the institution of tutoring in such establishments. It has also proved the necessity 
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and importance of training professionals in this field, including parents of the children who are on long-
term treatment. For parents, this is an opportunity to continue their professional activities (as a rule, they 
can no longer stay in the same job and lead the life they had before their child’s illness), therefore this 
initiative is of great social value and importance.  

When developing a professional retraining programme, it is important to carry out a survey to de-
tect and pinpoint parents’ educational needs and problems they may face while interacting with children 
and organizing the learning process. The following research methods were used to deal with the stated 
above issues: surveys, questionnaires, in-depth interviews, observations and reflections. Later all the re-
search results were summarized. The results of the survey indicate that 98% of parents and 48% of teach-
ers have a need to study the psychological characteristics of seriously ill children, especially the emotion-
al, volitional, cognitive and communication processes. When taken into consideration, all these issues 
help create optimum conditions for teaching and interacting with seriously ill children. The results of the 
research show that 53% of parents highlighted problems in interacting with children in stressful situa-
tions; 35% mentioned the feeling of guilt and trying to get rid of it; 32% had problems in organizing 
communication with children and choosing communication patterns; 30% touched upon the problem of 
helping children cope with fear; 36% wanted to know how to interact with children in a conflict situation; 
and, finally, 35% asked about how to help children with learning difficulties. Parents are worried about 
the problems of children’s adaptation to new circumstances (30%), they are concerned about the issues of 
psychological support and empathy (26%), of overcoming stress while resolving conflicts between part-
ners in family relationships (44%). Parents ask about different approaches to building relationships be-
tween a sick child and other children in the family (50%). They also want to know how to help the child 
adapt to interacting with their peers outside the hospital (37%).Moreover, a number of other issues proved 
to be no less important and difficult for parents. For instance, they ask themselves how to get on with 
their lives when they leave the hospital (53%), or what prospects for further development a chronically 
sick child has (60%). These issues determined the topics for lectures, practical classes, workshops and 
case studies in the programme.  

Since 2015, MCU has been implementing professional retraining programmes for parents of chil-
dren with long-term illnesses. Within 5 years, over 700 teachers and parents have completed the retrain-
ing course. Modular professional retraining programmes allow students to construct and follow their own 
educational tracks. Let us give an example of constructing an individual professional development track 
for a teacher and parents while implementing professional retraining programmes. 

Taking into consideration the identified problems, deficits, requests, needs of students (teachers 
and parents), we created a matrix of professional competencies which are required of professionals, who 
are tutoring children undergoing long-term treatment (see Table 1).  

Table 1 
Matrix of competencies required of professionals, tutoring children on long-term treatment 

Competence Professional 
problems 

Tachers’ and  
parents’  

professional  
interests and needs 

Requests and 
problems  

of children  
to be resolved 

 

Detecting students’ personal features, interests, abili-
ties, problems, difficulties in the educational process  !   

Organizing student participation in the development of 
individual educational tracks, curricula, projects !    

Pedagogical support of students while implementing 
their individual educational tracks, curricula, projects     
Selection and adaptation of pedagogical means to cus-
tomize the educational process  !   

Organizing the participation of students’ parents (legal 
representatives) in the development and implementa-
tion of individual educational tracks, curricula, pro-
jects 

 ! !  

Participation in the implementation of adaptive educa-
tional programs for students with disabilities  ! ! !  
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Each competence demands informative modules that require students to develop their Individual 
professional development tracks based on personal professional deficits, needs and interests as well as the 
child’s concerns.  

Basic competencies within the invariant module are advanced by students as a team, still the se-
quence of topics on the curriculum as well as the time for mastering each of them are individual. The lat-
ter is guaranteed by employing distance education systems such as Moodle and Teams which enable stu-
dents to work in their own pace.  

To add to the invariant module there are several variable modules (4 modules out of 8–10) to be 
studied by teachers or parents to fill their own professional gaps and meet the demands of children as well 
as the educational institution.  

Table 2 features a segment of matrix with modules, that students opt for and include in their Indi-
vidual professional development track. 

Table 2 
Matrix of invariant modules for Individual professional development track design 

Competencies 
/Name 

Moscow  
Electronic 

School/ 
Digitalschool 

Cognitive 
skills  

development 
in students 

Reading  
interpretation 

skills  
development 

Tech  
literacy 

Self-
regulation of 

emotional 
state 

Psychological 
assistance  

in dire straits 

Educational 
progress  

monitoring 

1. Teacher 1        2. Teacher 2        
3. Parent 1        Etc.         

The matrix prompts the design of an Individual professional development track for every student 
meaning a parent or a teacher that is implemented within the framework of professional retraining pro-
gramme [2]. 

Developing and approbation of the programme saw the changes in its contents and the kits of the 
most efficient educational tools. The evidence suggests, the major part of the classes on the curriculum 
are better to be in the form of a flipped classroom. To that end, there are educational materials for the pre-
liminary self-study. The follow-up discussion of the certain issues is due in the form of further training 
sessions, workshopstogether with experience sharing and working on case studies.  

Since last year there have changes in the contents and approaches to work with the certain category 
of students. To be more precise the programme now features opportunities for non-formal education re-
sources implementation.  

A bigger part in promoting non-formal education of parents in dire straits is played by volunteer 
social institutions “Dobrovol’tsy Rossii (The Volunteers of Russia)” (https://добровольцыроссии.рф), 
“Volontery-mediki (Doctors volunteering)” with the Russian national social movement 
(https://волонтеры-медики.рф). Another relevant contribution to guarantee well-coordinated teamwork 
and efficient application of various educational resources is made by Internet and the development of so-
cial networking which encourage communication of medical professionals, their patients, parents and 
teachers (a free access community on Facebook, the initiative “A book to help” (http://onkobook.ru/), the 
website “Healthier and Greater” (http://www.takzdorovo.ru/), a WHO mobile app “Hospital care for chil-
dren”, etc. 

Parents are welcome to select not only modules within the framework of the programme to meet 
their needs and interests, but also special non-formal education activities (chat rooms on various public 
organizations websites, webinars, master classes, videoconferences, live meetings with prominent speak-
ers, etc.), that are specifically selected and offered for self-education. What is of primary importance is 
the ability of parents to function as tutors along with getting to know the essential features of providing 
psychological and educational support to children following medical prescriptions as well as their person-
al cognitive abilities. Other issues to be tackled are browsing for educational resources on the Internet, 
developing skills of designing individual educational programmes. Research findings claim, educational 
activities benefit from applying assets of the cyberspace which results in the following:  

– educational resources form a unified information and education space;  
– students acquire new knowledge and skills, expertise in new areas;  



Вестник НВГУ. № 3/2020  

28 

– educational process is growing more dynamic and efficient due to the didactic potential of lead-
ing-edge educational tools [4]. 

The programme successfully completed parents are entitled to work as tutors to students in long-
term health care. This enables parents to address two issues at one and the same time: finding a job ac-
cording to the area is specialization studied and qualifications obtained together with providing quality 
psychological and educational support to their own children and others in dire straits. 

Conclusions 
The research conducted claims the conclusion to follow: 
 New scholarly research and development in the area of educating children in long-term treat-

ment as well as their parents are relevant together with accumulating experience of those finding them-
selves in difficult life circumstances; 

 The evidence proves the efficiency of the programme integrating formal and non-formal educa-
tional technologies and resources due to the training modules that constitute the basic and specialized 
clusters of the regular part are reinforced with the best initiatives in various aspects of work with children 
receiving long-term treatment. The correlation of formal and non-formal educational modules contributes 
to the integrity as well as the academic and at the same time practical nature of the programme; 

 The research on revealing most efficient educational technologies for parents and teachers 
working with children in long-term health care is due to be continued together with accumulating experi-
ence in the area, detecting professional deficits and demands, designing Individual professional develop-
ment tracks as well as analyzing job opportunities for parents of children in dire straits that have complet-
ed such professional retraining programmes for the latter to be adjusted and advanced. 
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